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Abstract: The increasingly complex problem becomes a challenge for guidance and counselling teachers or 

counsellors as professional helpers. The ideal guidance and counselling teacher or counsellor figure is expected 

to answer the challenges of the current millennial era. The objectives to be achieved in this study are to obtain an 

overview of students' perceptions of the ideal guidance and counselling teacher and to find out the relationship 

between student perceptions and the level of welfare of Senior High School students. The research subjects of 

Senior High School students in Yogyakarta. The object of this research is, Perceptions of students, Figure of ideal 

guidance and counselling teachers, The level of well-being of students at Senior High School students in 

Yogyakarta. The method used for data collection using a questionnaire. The results showed a significant 

relationship between student perceptions of guidance and counselling teacher figures with the level of 

psychological well-being in schools. The counsellor's ability to understand himself and see a problem from the 

point of view of others will have an impact on students' perceptions of the counsellor. These results imply the 

importance of guidance and counselling teachers to continue to develop professionalism in schools so that students 

can be served well, and have an impact on the psychological well-being of students. 
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Introduction  

Indonesia is a developing country with much reliable potential, starting from its 

geographical location, abundant natural resources, and significant human resources. Indonesia 

can compete with developed countries by utilizing its potential. The strategic potential that can 

be exploited is the human resource sector, wherein in 2020 Indonesia has approximately 50% 

of the millennial generation of productive age, while in 2030, the productive age is estimated 

to reach 70% (Lalo, 2018:s74). In 2030, it is predicted that Indonesia will experience a 

demographic bonus, in which the number of productive age population (aged 15-64 years) is 

greater than the population of non-productive age (aged under 15 years and over 64 years). 

Indonesia can take advantage of the demographic bonus by maximizing the availability of 

human resources of productive age through improving the quality of education and skills 

(Afandi, 2017). The National Education System Law Number 20 of 2003 outlines that 

education is a conscious and planned effort to create an atmosphere of learning and the learning 

process so that students actively develop their potential to have religious-spiritual strength, 

self-control, personality, intelligence, noble character, and skills needed by himself, society, 

nation and country. The National Education System is an integrated whole component of 

education to achieve the goals of national education. 

One of the components of education is the guidance and counselling teacher or 

counsellor. The existence of guidance and counselling teachers or counsellors in the national 

education system is stated as one of the qualifications of educators. The guidance and 

counselling teacher or counsellor as one of the educators has a unique context of the duties and 

performance expectations of the guidance and counselling teacher or counsellor. Performance 

expectations of guidance and counselling teachers or counsellors are distinguished by the level 

of education served informal education, from kindergarten, primary school, secondary school 

to higher education, each of which has its own needs. In line with the performance expectations 
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of guidance and counselling teachers/counsellors in schools, the research results of Zalaquett 

(2005) found that principals considered the presence of a counsellor to have a positive impact 

on the academic development, behaviour, and mental health of their students. In addition, most 

principals indicated that school counsellors recommended school counsellors as one of the 

career options. 

Guidance and counselling teachers/counsellors as helper professionalism schools need 

to continue to improve their capacity to serve students well. Essential for guidance and 

counselling teachers/counsellors to continue developing professional identity through learning 

experiences (Kamore & Tiego, 2015). Besides developing their professional identity, school 

guidance and counselling teachers/counsellors also need to differentiate between their primary 

and additional tasks. The findings of Chandler et al. (2018) identified that sometimes there are 

still several other tasks outside of the main tasks assigned to school counsellors, including 

coordinating examinations, schedules, or registration. In addition to problems regarding 

teacher assignments, another phenomenon that also influences views on the performance of 

guidance and counselling teachers is the problem of guidance and counselling officers' 

resources. 

Professional educators carry out guidance and counselling as professional services in 

academic units, namely, counsellors or guidance and counselling teachers. Guidance and 

counselling teachers are educators with minimum academic qualifications of undergraduate 

education in guidance and counselling and have competence in guidance and counselling. At 

the same time, the counsellor is someone with a Bachelor of Education academic qualification 

in guidance and counselling. It has passed the Professional Education Guidance and 

counselling Teacher or a counsellor (Regulation of the Ministry of Education and Culture of 

the Republic of Indonesia Number 111, 2014, Concerning Guidance and Counseling Services 

in Primary and Secondary Education, 2014).  

Academic qualifications and competencies that are determined, academic qualifications 

and competencies are gradually improved to reach the specified standards as stipulated in 

Permendiknas Number 27 of 2008 concerning Academic Qualification Standards and 

Counselor Competencies. Counsellor's academic and professional qualifications can be 

mapped and formulated into pedagogical, personal, social, and professional competencies. 

Guidance and counselling teacher figures or ideal counsellors are educators with minimum 

academic qualifications of undergraduate education in guidance and counselling and have 

competence in the field of guidance and counselling according to the qualification standards of 

Indonesian counsellors. Guidance and counselling teachers or counsellors in schools are 

expected to internalize and develop the competencies so that the guidance and counselling 

services provided to counselees can run optimally.  

The flow of professional education for guidance and counselling teachers in the 

Indonesian context has been designed in such away. However, the research results by Sapriandi 

et al. (2018) still, find guidance and counselling officers with non-guidance and counselling 

backgrounds. The results of this study also identified guidance and counselling officers with 

non-guidance and counselling educational backgrounds, both pedagogically, professionally, 

socially, personally, and the ability to understand students, design and implement services, and 

evaluate the results of service implementation, which are deemed lacking. Inadequate support 

from various stakeholders also affects the implementation of guidance and counselling. These 

phenomena can affect student assessments of guidance and counselling teacher figures. Other 

studies have shown a positive and significant relationship between counsellors' perceptions and 

students' interest in counselling services (Volungis & Goodman, 2017). Perceptions of ideal 

guidance and counselling teachers contributed 28.4% to the interest in counselling and 71.6% 

due to other variables. 
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The reality on the ground shows that not all of them align with the conditions described 

above. Based on the results of observations made by researchers, it was found that most of the 

guidance and counselling teachers were confined to administrative activities. There were 

similarities in the guidance and counselling program with the previous year so that it indicated 

that the guidance and counselling teachers had not optimally developed the guidance and 

counselling program, most of the guidance and counselling in carrying out individual 

counselling still seems to advise and has not used an appropriate approach. Another finding is 

that most of the guidance and counselling teachers' time is spent serving students with problems 

so that students who excel do not get preservative services. 

Guidance and counselling teacher figures that are unpleasant, depressing, and boring 

(school police) will result in patterns of students reacting negatively, such as stress, boredom, 

loneliness, isolation, and depression. Experience in less fun school can be a source of 

significant stress and reduce the quality of life for students (Huebner & McCullough, 2000). 

This condition will have an impact on students' assessment of the guidance and counselling 

teacher or counsellor. The well-being of students can be seen from their assessment of guidance 

and counselling teacher figures or counsellors, how the role of guidance and counselling 

teachers or counsellors in the process of facilitating students to achieve personal, social, 

learning, and career development tasks. Meeting the needs of students and the reciprocal 

relationship between teachers and students can improve mental health (Wyn et al., 2000). This 

shows that well-being has an essential role in developing the character of students. 

Several studies have been carried out about well-being, such as how psychological well-

being relates to conflict activity styles (Ümmet, 2020). The finding that self-efficacy has a 

significant effect in the form of a negative correlation to psychological well-being (Akfirat, 

2020; Katsantonis, 2020). Psychological well-being had a significant positive effect on 

physical activity (Aydin, 2019). Other research results, psychological well-being was 

correlated highly with life satisfaction (Kaya & Çenesiz, 2020). 

In the current millennial era, the challenge for guidance and counselling teachers is not 

getting more straightforward but more complex. The rapid development of 21st-century 

technology creates a life order for students. Technological developments and globalization can 

directly or indirectly influence the moral development of students. In the millennial era, 

students began to leave conventional living standards and were replaced by modern lifestyle 

(Aisyah et al., 2020). The modernization lifestyle today has a positive impact as well as a 

substantial negative impact. The positive impact is an active contribution to the world of 

science, information technology, and civilization's advancement, while the negative impact is 

that most students experience moral degradation, cyberbullying, etc. This increasingly complex 

problem becomes a challenge for guidance and counselling teachers or counsellors as 

professional helpers. The ideal guidance and counselling teacher or counsellor figure is 

expected to answer the challenges of the current millennial era. Based on the explanation above, 

it is deemed necessary to research to determine students' perceptions of ideal guidance and 

counselling teacher figures and the level of well-being of students of Senior High School in 

Yogyakarta City. 

 

Methods 

This research uses a quantitative approach with the type of causality. The data that has 

been collected is then analyzed at the product moment to determine the level of the relationship 

between the independent variables and the dependent variable. Researchers collect data using 

a questionnaire involving several random samples without action, so this research is also called 

survey research.  
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The population of this research includes Senior High School in Yogyakarta City. The 

sampling technique used was proportionate stratified random sampling. The characteristics of 

the strata in the population are considered in determining the sample because the experience 

and intensity of students in school will colour the students' perceptions of the Guidance and 

Counseling teacher/counsellor figure. The number of samples in this study was 70 students in 

Yogyakarta City. Data collection was carried out by asking respondents to fill out a 

questionnaire prepared by the researcher using Google Forms. The scoring guideline on the 

questionnaire refers to the Likert scale. The range of answers used is 1 (very inappropriate) - 4 

(very suitable). If the respondent feels that the statement presented describes himself / 

following his condition, he answers "very suitable." In contrast, if the respondent feels that the 

statement is not according to his condition, the respondent gives a sign (√) in the column "very 

inappropriate." 

The data that has been collected is then tabulated to facilitate analysis. The analysis 

used to answer the hypothesis is the analysis Pearson product-moment correlation. Analysis 

was performed with the help of SPSS for Windows 22.00 Version. 

 

Results and Discussion 

The fundamental issue that is the challenge in this research is the Covid-19 pandemic. 

This extraordinary phenomenon requires researchers to adapt and choose to collect data with 

the help of Google Forms. The process carried out by researchers was changing the instrument 

items into digital format, distributing these instruments to partner schools, and then passing 

them on to students. 

Seventy-eight students filled in the instrument items but then reduced it to 70 students 

who met the criteria in this study. Based on the research data, it can be seen that the minimum 

score obtained by students on the perception variable is 50 and the welfare variable (well-

being) is 39. While the maximum score is 79 for the perception variable and 62 for the welfare 

variable, respectively. This difference in score is also influenced by the number of different 

statement items for each variable, namely 22 items for the perception variable and 18 items for 

the variable well-being. Data normality testing was carried out with the help of SPSS version 

15 using the formula Kolmogorov-Smirnov2. It can be seen that the significance value of the 

perception variable is 0.547> 0.05 and the well-being variable is 0.088> 0.05 so that it can be 

concluded that the data is normally distributed. The research data were then tested using SPSS 

version 15 to see the correlation using the analysis Pearson product-moment presented in Table 

1. 

 

Table 1. Analysis Pearson Product Moment 
   Perception Welfare 

Perception Pearson 

Correlation 

1, 415 (**) 

  Sig. (2-tailed)   , 000 

Well-being Pearson 

Correlation 

, 415 (**) 1 

  Sig. (2-tailed) , 000   

 

The data in table 1. shows the value, r = 0.415 and Sig. 0.00 <0.05, so it can be 

concluded that there is a significant relationship that there is a positive and significant 

relationship between student's perceptions of the ideal guidance and counselling teacher or 

counsellor figure with the level of well-being of students of Senior High School. This means 
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that the more positive perceptions the students' guidance and counselling teacher or counsellor 

figure, the higher the students' level of well-being. Research shows, in general, students 

perceptions of teacher professional competence guidance and counselling regarding mastering 

assessment concepts and praxis to understand students' conditions, needs, and problems at 

Seven State Junior High School, Padang are classified as good (Rosa et al., 2016).  

Perception is coloured by one's life experience, which will colour how a person 

exercises control over actions (Zacks, 2020). Positive perceptions will make an individual feel 

comfortable, prosperous, and satisfied so that they can function optimally. The positive 

perceptions of students in schools of guidance and counselling teachers as figures who are 

expected to be good listeners when students face problems will determine their psychological 

well-being while studying at school. 

Some factors influence students' perceptions of tutoring and counselling teachers, 

namely service quality, situation factors, personal factors, counsellor mastery and curriculum. 

Personal factors are related to individual characteristics. This is supported by research that says 

that a professional school counsellor is not enough just to master the concepts, theories, and 

techniques of counselling, but also must have pleasant characteristics to create an atmosphere 

of close relationship with students (Yuan, 2017). 

The personal counselling teacher/counsellor is a very determining factor in the success 

of guidance and counselling services in schools. In addition to mastery of science and skills 

that must be possessed by a counsellor, personality guidance and counselling 

teacher/counsellor who is attractive and able to make students feel comfortable very important. 

Regardless of the quality of the curriculum design or guidance program and the counselling 

that was made, all of which would be useless if the teacher. The counsellor is unable to present 

a warm, friendly, and nurturing personality in the implementation of guidance and counselling 

in schools. Counsellors need to build rapport with students where the counsellor tries to make 

students comfortable with caring about the problems that students are experiencing and does 

not focus on whether our students like us or not, our abilities listening, empathy, and not 

judging learners (Kennedy & Charles, 2017). 

The ideal personal counsellor/counsellor is needed for the successful implementation 

of guidance and counselling services in schools. The meaning is ideal indeed subjective 

depending on the point of view of each. Personal counselling teacher/counsellor The ideal is 

an ability that the counsellor should have in assisting his duties as a counsellor. This is because 

the success of a helper is closely influenced by his ability to understand yourself and see a 

problem from the perspective of others. Guidance and counselling teacher/counsellor is a 

person who can form relationships that are of a nature collaborative in helping students based 

on pedagogical competencies, personable, social, and professional. The findings in this study 

further emphasize the importance of guidance and counselling teachers to continue to develop 

their professionalism in schools so that students can be served which has an impact on their 

welfare at school. 

 

Conclusions and Suggestions 
Based on the results of the research that has been carried out, it is known that there is a 

significant relationship between student's perceptions of the guidance and counselling teacher 

and the level of psychological well-being of students in schools. This result implies the 

importance of guidance and counselling teachers to continue to develop their professionalism 

in schools so that students can be served, which has an impact on their welfare at school.  
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Suggestions based on the research results are that guidance and counselling teachers 

can continue to improve their professionalism and provide the best service for students. This 

professionalism and service will later form a positive self-image and perception of students 

towards guidance and counselling services. For future researchers, it is hoped that they can 

research and find the most appropriate strategies applied by guidance and counselling teachers 

to increase positive perceptions of students. 
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